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INTRODUCTION

About This Book
As educators in both the early years and senior years, Christine M’Lot
and Katya Adamov Ferguson noticed that curriculum documents
have a long way to go in terms of meaningfully integrating Indigenous content and perspectives with the K-12 classroom. They noticed
that often the approach is as an extension, merely added on, or in
many cases Indigenous representation is nowhere to be found.
At the same time, Indigenous expressions are (re)surging in communities across Canada. M’Lot and Ferguson aim to open our eyes
to these positive examples rising up around us that can encourage
the cultural healing process and guide teachers towards more equitable and sustainable practices in K-12 classrooms. There is a need
for teacher resources led by Indigenous voices and focused more on
Indigenous perspectives. That is where this series comes in.
The Footbridge Series aims to bridge curricular plans with the
living curriculum of resurgence that honours Indigenous-centered
content and perspectives. The goal of this series is to share content
from Indigenous voices all over Turtle Island, including the prairies,
North West Territories, and more. This series may be seen as part of a
larger step towards meaningful reconciliation through an increased
focus on Indigenous narratives and perspectives.
Resurgence is a powerful and inspiring collection of Indigenous
voices with poetic, artistic, and narrative texts to support teachers in
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bridging existing curricular plans with rich, living texts and expressions. M’Lot and Ferguson made the decision to treat each submission
as a “living text” that acts as a springboard for engagement with
Indigenous voices and pedagogies that teachers can use with students of all ages (K-12). Each narrative, poem, or artistic expression
provides a gift to teachers that evokes critical reflection of past and
current teaching practices and inspires new quests and questions.
This teacher resource shows how Indigenous cultural expressions
that are being revived and are taking on new forms can bring valuable
lessons to the classroom and beyond. This book gives practical action
steps and resources for educators, and offers a lively prompt for discussions and dialogue within professional learning communities.

About The Footbridge Series
This enriching journey along the footbridge:

•
•
•
•

engages tensions with care

•

highlights the importance of balance (i.e., of ideas, aspects of
ourselves)

connects peoples and places
links truth and reconciliation as ongoing processes
symbolizes the riskiness and urgency of this work for both Indigenous and settler educators

The Footbridge Series aims to bridge curricular outcomes with Indigenous-centered content and perspectives from across Turtle Island.
Like a footbridge, this series is intended to provide a path between
Indigenous worldviews and the classroom, engaging differences,
including tensions, and highlighting the importance of balance, all
while helping teachers integrate Indigenous perspectives into multiple disciplines within the K-12 education system.
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T’seka Reflection
By Lucy Hemphill

“. . .matriarchs kept our ceremonies and stories alive.”

F

or the Kwakwaka’wakw the p’asa, often referred to as “potlatch,”
is the realm where our social, political, legal, and ceremonial
duties are carried out. Most importantly, it’s where we honour,
maintain, and strengthen our reciprocal relationships to one another,
to the land and sea, and to the ones who have come before us. From
1884 to 1951, the Canadian Government made it illegal to carry out
our ceremonies, including the p’asa. This was an attempt to destroy
the Kwakwaka’wakw way of life, so that we could be assimilated and
moved onto small reserves and our territories could be accessed by
fishing, logging, and mining companies for capitalistic gain. My
own people- the Gwa’sala-’Nakwaxda’xw now live on a small reserve,
Tsulquate, in the territories of the Kwagu’ł on the northern tip of
Vancouver Island. The Canadian Government forcefully relocated
us from our territories on Mainland BC in 1964. Our ceremonies look
a lot different than they did prior to the potlatch ban and the relocation. Yet, they still exist.
Prior to the Covid-19 Pandemic, our people gathered many times
during the year to attend these ceremonies. The t’seka, or cedar
bark ceremony, is a sacred ceremony carried out in the p’asa. This
ceremony begins with four chiefs holding a circle of red cedar bark
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around a matriarch from the potlatching family. After the chiefs and
the matriarch circle the floor four times, one of the chiefs tries to sever
the cedar bark ring. He strikes three times but does not sever the cedar
bark until the fourth strike. At that time, the young women of the
family distribute red cedar bark strips to wear for the duration of the
t’seka ceremony to keep guests safe while they witness the ceremony.
In my family, as with many among the Kwakwaka’wakw, our
matriarchs kept our ceremonies and stories alive. They nurtured the
reciprocal relationships that were integral to who we are. This poem
(“T’seka”) is an acknowledgment of the sacred relationships they kept
alive for us all. Like the cedar, the tree of life, they were and are the
pillars of our families and society. Like the cedar tree, they have given
and continue to give generously. Moreover, this piece is an acknowledgment of our responsibility as Kwakwaka’wakw to carry on their
important work.
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T’seka
By Lucy Hemphill

a forest of stories woven into these bones
warp and weft
deepest red
the color of blood at moon time
strong but soft
love not weakness
the blade will only sever what we choose
life flows through us
death flows too
our roots run deep and out of harm’s reach
kept safe from lies
wrapped in cedar bark
the strength of women who came before us
like tree sap, runs through these veins
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Connections
Personal Connections
We now encourage readers to first engage with this piece on a personal level. See the guiding questions below for inspiration.

Christine: For me, this piece is a reminder about the importance of
women in our communities. Hemphill explains how the matriarchs in
her family kept the ceremonies and stories alive. I am reminded of the
matriarchs in my family - my mom and aunties - who kept our family
united and strong. This piece forces me to ask myself: how will I carry
on this responsibility one day?
Katya: I am learning about the importance of cedar within ceremony. I
am learning that my education regarding the potlatch on the west coast
was hollow. I was not taught about the many Nations and traditions of
the West Coast. I am amazed at the strength of women and how the
Kwakwaka’wakw ceremonies have adapted and survived despite relocation, a Potlatch ban, and colonial attempts of cultural genocide.

•

What are you learning from Hemphill? What does reading about
the Cedar Bark Ceremony teach you?

•

What do “reciprocal relationships” mean in your personal/professional life?

•

How might you foster more awareness of and engagement in reciprocity with students? With families and communities?

•

Reflect on your rituals, routines, or traditions as a teacher, family/community member. How are these similar/different than the
ones in this piece?

•

How might you create a learning environment that respects land
a as relative?
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•

What do you need to learn more about to engage with this topic
with students?

•

What can this piece teach us about resistance?

Classroom Connections
Early Years

Middle Years

Big Ideas: Family and Connections

Big Ideas: Reciprocal Relationships

Senior Years
Big Ideas: Historical
Connections and Poetry
Analysis

Guiding Questions
• What is a family? Who is
in your family? What are
the roles of each family
member?
• How can we treat Mother
Earth and the land as
a relative? How are we
connected to the land?
• Who are the important
people in your life?
• Can you think of examples of relationships
where both members
help or learn from each
other?

• What is a reciprocal relationship? What are some
examples of reciprocal
relationships we have
with the land, animals,
and other people?
• What do land and trees
give to you and how do
you give back?
• What have you learned
from the land?

• How has the strength of
the community (and in
particular women) been
revealed in “T’seka
Reflection”?
• What does the term reciprocity mean to you?
• What are examples of
symbols or imagery of
resistance/resurgence in
the poem?
• Look through a historical
lens: the Kwakwaka’wakw
communal story told by
Sonny Assu in the This
Place graphic novel anthology would be a great
text connection. What can
these pieces teach us
about the Indigenous Nations in British Columbia?
• What was happening
in Canada from 1884 to
1951 and how does this
compare and contrast
with what was happening
in Tsulquate?
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Sample Activities
• Share family traditions
and how they are shared
and passed down.

• Reconnect with the land
and record all the ways
the land supports us and
brainstorm ways we can
support the land in return.

• Write a letter to Mother
Earth. This could be done
as a whole class, small
groups, or individually.

• Take action and give back
to the land - clean up
garbage, plant a garden,
etc…

• Connect to trees where
you live and learn to
identify them. Explore
textures of tree bark and
leaves to develop more
connections to natural
environments.

• Create awareness about
climate change either
through a social media
campaign or other means.
• Engage in an inquiry project about the land.

• Have group and class
discussions to foster
reciprocity within your
learning context.

• Look at other historical and contemporary
examples of relocation
from coast to coast. Look
at relocations within your
own specific place. Who
benefited? How was land
used?
• Analyze the poem and
look for symbols or imagery of resistance, resurgence, power of women.
• Research resistance
movements aimed at
protecting the land from
resource development.
• Engage in an inquiry
project about Traditional
Ecological Knowledge
(TEK).

• Observe wildlife and think
about the reciprocal relationships within animal
and plant life cycles.

Additional Resources
Stand like a Cedar by Nicola I. Campbell
Award-winning storyteller Nicola I. Campbell shows what it
means “to stand like a cedar” on this beautiful journey of
discovery through the wilderness. Learn the names of animals
in the Nłe7kepmxcín or Halq’emeylem languages as well as
the teachings they have for us. Experience a celebration of
sustainability and connection to the land through lyrical storytelling and Carrielynn Victor’s breathtaking art in this children’s
illustrated book.
Connection to Expression KC Adams Birchbark Technology
Morse, G.T. (2011). Discovery Passages. Talonbooks.
This poetry book explores aspects of Kwakwaka’wakw culture and includes information
about the Potlatch ban.
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Davidson, S. & Davidson, R. (2018) Potlatch as Pedagogy. Portage & Main Press.
This is a Haida resource for teachers that provides great details about the Potlatch ban
and documents the Davidson’s effort to reclaim their ceremonies and documents how
these practices were revived and are embedded with Sk’ad’a pedagogical principles.
The Potlatch Ban. Simon Fraser University: Bill Reid Institute. (n.d.)
https://www.sfu.ca/brc/online_exhibits/masks-2-0/the-potlatch-ban.html
This resource provides more historical information. Digital galleries are also included
within the site which depict photographs of masks, description of cultural practices
such as tattoos, spruce root weaving, carving of red cedar dance screens, and include
short videos.
Living Tradition: The Kwakwaka’wakw Potlatch on the Northwest Coast. (2021).
U’Mista Cultural Society. https://umistapotlatch.ca/intro-eng.php
This resource provides a variety of multimodal resources to Learn more about the
Potlatch. You can take a virtual tour and explore videos and dances.
“A Strict Law Bids Us Dance.” - Kwagoł Chief's speech to Franz Boas
https://www.youtube.com/watch?v=C7_pn6hKhm4
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Mental Health
David A. Robertson

“I was sure that nobody could understand what
I was going through; nobody could feel what I felt.
It turns out, I was wrong.”

W

orry is nothing new to me; I’ve just started to write about it and
talk about it. I’ve lived with anxiety my entire life. When I was
younger, I couldn’t put a name on it. I knew what I was thinking and feeling, but that was it. I used to have these feelings at night,
where I understood my insignificance—the size of me compared to
the endlessness of space, my life span pitted against eternity. I’d pace
around the house feeling like a molecule, and it would take me hours
to fall back asleep. I used to worry about death. When I developed a
heart condition in high school, that worry became even more real.
Though I eventually underwent a procedure that fixed my heart, the
fear stayed, and to my knowledge, there is no procedure to fix anxiety.
So, I’ve carried it with me.
Ten years ago, I had a nervous breakdown and didn’t think I’d ever
get out of it. The weight of my anxiety was a boulder. I refused to do
anything but the bare minimum: Work my day job, eat three meals.
Other than that, I spent time on the couch or in bed, certain that if I
tried to walk across the hall, I’d die. One evening, my wife told me to
get groceries, and I said I couldn’t. I’d collapse in the middle of the
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grocery store, and that would be that. My wife asked me, “If you think
you’re dying, how do you want to live your last days?” So, I went grocery shopping. I didn’t die. And amazingly, on the way home, I felt
better than I’d felt in months.
I was not cured. There is no cure for anxiety. But this was the
beginning of how I learned to cope with it. I did things even when
my anxiety told me that I couldn’t (I talk about my anxiety as though
it’s an entity, and in many ways, it is). I started to see a psychiatrist. I
went to group therapy sessions. That’s when I realized more people
felt like me. Before that, I was sure that nobody could understand
what I was going through; nobody could feel what I felt. It turns out, I
was wrong. And once again, this realization made me feel better. Not
better, but more like myself. Empowered.
I’d never been public about my anxiety. I dealt with it or didn’t,
privately, within the confines of my family. But I started to speak
publicly about it in the many lectures, presentations, keynotes,
interviews, I do. I began to write about it as well, most notably in my
YA supernatural murder mystery trilogy: The Reckoner. I created a
character named Cole, a thinly-veiled version of myself. While I don’t
have superpowers as Cole does, I do have similar mental health struggles. His anxiety feels the same way as mine often does. His panic
attacks feel the same way as mine can. The way his mind affects his
body is the way my mind affects my body. And despite all the anxiety,
he finds a way to be a hero. That was my message to both myself and
readers: You can live with anxiety. You can do incredible things. Sure,
you may not be able to bend metal bars, but sometimes something as
simple as going grocery shopping is a heroic act, and that makes you
feel powerful like you are leaping over a building.
This amazing thing started to happen. Whenever I did readings
from The Reckoner, from any of the three books in the trilogy, at least
one person from the audience came up to me after and told me that
they were going through what Cole Harper was going through. Or I’d
get a private message from somebody who’d read Monsters, just to tell
me that they felt seen in a good way, that reading about Cole helped
them heal. It’s helped me heal, too.
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The Reckoner Rises, the graphic novel series that acts as a sequel
to The Reckoner Trilogy, is a continuation of that intent to share
mental health struggles authentically so that people who are struggling can continue to feel seen. This includes Indigenous youth living
with mental health issues at a disproportionate rate compared to the
rest of Canada. I thought maybe, in the smallest way, I could continue to help by sharing my struggles through Cole’s character. And
now, it’s in a medium that lends itself, more than any other form
of literature, to the sort of engagement that leads to retention and
learning—the visual medium of the graphic novel. Now, not only can
readers experience Cole’s story, his struggles, and his victories over
those struggles, but they can also see them. And through him, continue to be seen. They can see him do breathing exercises. They can
see him talk to his psychiatrist, and have a conversation that I’ve had
with my mental health professional. They can watch him smudge
with his friend, to cleanse his body and mind. They can watch him
fall down and get back up. And they’ll realize that, like Cole, when
they fall they can get back up.
If people have fun reading Cole’s continuing story in The Reckoner Rises, including its first volume, Breakdown, great. I want it to
be fun. It has to be fun. If that’s all they get, I’m okay with that. But if
even one person looks at Cole, and sees themselves reflected in some
way, either because they are Indigenous like him, or struggling like
him, then I think I’ll sleep a lot better than I did when I was a kid,
feeling so small. Because I’m not, and neither are you, and we’re in
this together.
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Connections
Personal Connections:
We now encourage readers to first engage with this piece on a personal level. See the guiding questions below for inspiration.

Christine: For me, this piece reinforces how stories can be powerful
tools for empowering students to talk about what they’re feeling and
ultimately building resiliency, or better ways to cope with their health
issues. I am reminded of the importance of representation in stories and
how life-saving stories can be. I wonder how I can better foster positive
mental health and mental health education in my classroom.
Katya: I am learning about David’s inner strength. I am hearing a lot
about the importance of seeing yourself in literature, and I know many
teachers are working at improving the amount of Indigenous representation in their school and classroom libraries, but David actually shows
how it has helped him heal. David’s courage to be vulnerable in sharing
his struggles offers a rawness but also a reality that invites us to share
in his experience and make deep connections.

•

What does reading about David’s experiences managing his anxiety teach you?

•

In your various roles, what do you do to support your own mental
health and wellness? How might this practice be embedded into
your professional life and in work in classrooms?

•

What services are available for students and parents in your local
area?

•

How can you better foster positive mental health and mental
health education in your classroom?

•

How can we help students to be more resilient?
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•

Take an audit of your classroom libraries. What stories are being
told? Whose experiences and cultures are missing?

•

What do you need to learn more about to engage with this topic
with students?

•

How does this piece relate to resilience?

Classroom Connections
Early Years

Middle Years
Big Ideas: Identity and
Community

Big Ideas: Feelings

Senior Years
Big Ideas: Mental Health
and Resiliency

Guiding Questions
• What can you do when
you are feeling sad?
Angry? Afraid?
• What makes you feel
“small like a molecule”?
• Who/what helps you feel
better?

• What do you carry with
you that no one sees?
• When have you “felt seen
in a good way”?
• Have you ever encountered a character that
made you feel seen? Or
overcame a similar challenge?

• Who can you ask for help
to access mental health
resources?
• What is resiliency? What
does it mean to be “resilient”? How can we learn
to be resilient?
• What is a mental health
plan and how can you
create one?

Sample Activities
• Read books with a variety
of characters and have
students find ones they
connect with.
• Explore different types
of feelings by looking at
multiple characters.

• Check out this mask
making resource looking
at language and creative
representations for how
we are perceived on the
outside and who we are
on the inside.
https://www.facinghistory.
org/resource-library/
identity-and-community/
aspect-identities-showothers

• Read and reflect on the
image from the Reckoner
Rises: Breakdown.
• Engage students in an inquiry to explore resources
in your area.
• Design posters to post
within school or on social
media for youth to know
where to access supports.
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• Create a positive representation of yourself with
self portraits. Use artist
inspiration and mentor
texts from a particular
artist to experiment with
their techniques.

• Draw and create Self Portraits or sculptures. How
might the colour or the
medium be used to show
feelings and emotions?
• Similes to explore connections to mental health
through writing (Feeling
like a molecule; anxiety
was a boulder).

• Develop individualized
plans for “bouncing back”
after facing hardship.
• Invite a guest speaker into
the classroom to talk about
overcoming hardship.

Additional Resources

The Reckoner Trilogy
by David A. Robertson
The Reckoner Rises: Breakdown
David A. Robertson delivers suspense, adventure, and humour in this stunningly illustrated graphic novel continuation of The Reckoner Trilogy.
Circle of Courage
https://www.edu.gov.mb.ca/k12/cur/cardev/gr9_found/courage_poster.pdf
Connection to Expression
Lisa Boivin and David A. Robertson’s pieces connect to the power of the visual medium
to support memory, learning, and retention.
Mental Health Literacy
https://mentalhealthliteracy.org/understanding-stigma/
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Images and Health
Lisa Boivin

“Colonialism attempted to blot us out yet here we are.”

I

mages are a pedagogical strategy to educate clinicians and healthcare
educators about the impact of Canada’s colonial history on health
outcomes of Indigenous people and populations. Through my
own research journey, I have read thousands of articles and very few
inform my practice today. I learned that images have staying power.
They occupy a different space in my mind. Images are dynamic; they
hang around in my intellectual space and I return periodically to
re-examine them and learn different lessons.
Although my images reveal stark colonial realities that weigh
heavily on Indigenous bodies, I also illuminate our resilience. It
took me a while to figure out that the very composition of the images
is a metaphor for our strength as Indigenous people. I start with a
black canvas. For those of us who paint we are aware that black is
the most aggressive colour on the palette. It has the ability to blot
out everything. This black represents the dark history of colonialism
and how it weighs on the shoulders of Indigenous people. Colonialism attempted to blot us out yet here we are. That is why I paint the
bright flowers and the strawberries on the black canvas. I surround
our Indigenous bodies with flowers and strawberries because they
are as bright and beautiful as we are as Indigenous people.
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The following images were commissioned by Senator Yvonne
Boyer. They are used as educational tools to create awareness about
coerced sterilization in Indigenous women.

The Most Sacred Ceremony

“The clipboard represents the process of informed consent. Informed
consent is the most sacred ceremony between clinician and patient.
This is a ceremony where both parties come together equally and participate in a clinical plan that benefits the patient. As such, I have added
a Blue Jay because they are careful and clear in their communication.
Committed to truthfulness and justice, they sing the sweetest songs,
encouraging us to move forward in a good way. Clinicians must develop
equal relationships with their patients that are free from coercion, with
a solid process of informed consent.”
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The Warning

“This is an image of a woman’s surgical sterilization. Blue Jays are protectors; they swarm around her anesthetized body singing a song of
warning. They are telling her she will soon be separated from her biological fertility. However, even this violent act will not sever her from
the beauty and resilience of living in her body, which is represented by
the flowers and berries growing from her powerful womb.”
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Connections
Personal Reflections:
We now encourage readers to first engage with this piece on a personal level. See the guiding questions below for inspiration.

Christine: While engaging with this piece, I was simultaneously feeling sick to my stomach, yet inspired. Lisa Boivin’s art juxtaposes the
aggressiveness of colonialism with the lively scenes of resilience. I am
reminded of all the horrors my ancestors went through at the hands of
colonizers through various institutions including the education system,
justice system, and healthcare system. I am forced to ask myself: “Are
these institutions safe for us today?”
Katya: After learning more about the subject in Lisa’s piece, I was left
feeling nauseous. I didn’t realize the extent to which sterilization was
occurring and that it was still happening within the last five years. It
made me think of my own children, even though they are very young,
and realize I need to teach them more about consent. I think there is a
lot of work to do in schools so that these violences end.

•

Lisa mentions that “images have staying power.” What ideas from
the images are staying with you?

•

How do you teach kids about personal safety, consent, and body
sovereignty? Share ideas, tensions, and insights.

•

How do you connect to the TRCs Calls to Action or the National
Inquiry’s Calls for Justice? What do you still need to learn to mobilize your classroom?

•

Think critically about current attendance policies and procedures. To what extent is this still happening as children are being
removed from families and placed in child welfare systems?
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•

Discuss the image, The Most Sacred Ceremony and the power
dynamics between clinician/medical professional and patient.
How does this connect to the power dynamics within schools?
How might you re-imagine a more balanced relationship between
principals, teachers, students, and families?

Classroom Connections
Early Years

Middle Years

Senior Years

Big Ideas: Sacredness of
one’s own body; Body literacy; Respect for Oneself.

Big Idea: Consent; Analyzing Images; Relationships/
boundaries.

Big Ideas: Gender-based
violence; Systemic Racism;
Body sovereignty.

Guiding Questions
• This printed text is not
appropriate for K-4, and
may be best suited for
senior years. However,
we suggest utilizing Lisa
Boivin’s artworks or her
recent picture books as
an alternative.
• Practise Visual literacy
strategies. Look at visuals/
images and ask: What do
you think/notice/wonder?

• What is consent?
• How can we ask for consent? How can we give
consent?
• What is an appropriate
response when someone
doesn’t give us their consent?
• How can we analyze
these images? What do
the colours symbolize?

• How have Indigenous
women shown resilience
in the face of historical
discrimination?
• Practise periods of giving
and receiving explicit verbal consent (What do you
realize after this? Reflect
on how/if people do this?).
• Unpack terms: What is
sterilization? Informed
consent? Coercion?
Eugenics?
• How has the healthcare
system in Canada treated
Indigenous peoples? The
judicial system? The education system?

Sample Activities
• Use images or picture
walks with books to discuss: body safety, respect
for one’s body, private
parts, etc.

• Analyzing symbolism of
dark background as dark
colonial history and bright
flowers as signs of resilience.

• Explore publicly accessible info/articles on forced
sterilization.
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• Through dramatic play,
practise noticing non-verbal body cues that mean
yes/no and call attention
to a variety of feelings
and emotions.
• Explore Wordless picture
books to create your own
story to match the picture
and practise sharing out
loud.
• The Best Part of Me book
by Wendy Ewald would
be a great mentor text to
think about writing and
celebrating favourite parts
of oneself.
• Explore Personal space;
How/Does this change in
various places/contexts?

• Boivin suggests a “recursive engagement with
images to return and
learn different lessons.”
Choose a few images on
a topic of your choice, as
you learn more, return to
these images and reflect
upon how your thinking
has and continues to
change.
• Practise how to respond
when you see or hear
something inappropriate happening to you or
someone else.
• Lisa discusses coercion.
What is the difference
between coercion and
persuasion?

• Seek out evidence of
resilience despite discrimination.
• Use juxtaposition of
images to explore the
multi-perspectival nature
of stories. Place two
images beside each other.
(KC Adams’ Perception: A
Photo Series would be a
great visual mentor text).
Have students discuss
and record the story that
each tells individually and
then how these images
talk to each other. What
new meanings emerge by
looking at differences?
• Look at the public awareness posters :
https://www.sovereignbodies.org/publicawareness-materials
Create your own to post
on social media or with
the school.

Additional Resources
We Dream Medicine Dreams by Lisa Boivin
When a little girl dreams about a bear, her grandfather explains
how we connect with the knowledge of our ancestors through
dreams. Bear, Hawk, Caribou, and Wolf all have teachings to
share to help us live a good life. But when Grampa gets sick and
falls into a coma, the little girl must lean on his teachings as she
learns to say goodbye. Masterful prose and stunning collage
weave a gentle story about life and death that will touch the
hearts of children and adults alike.
I Will See You Again Teacher’s Guide by Allison Crawford (with Lisa Boivin)
This guide discusses wellness, in relation to a Dene perspective. It includes Talking Circle
resources and activities such as “Drawing Yourself Out of a Healing Space” and discusses
the connections between art/healing.
https://www.portageandmainpress.com/free-products/i-will-see-you-again-readers-guide/
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Their Voices Will Guide Us: Student and Youth Engagement Guide
https://www.mmiwg-ffada.ca/wp-content/uploads/2018/11/NIMMIWG-THEIR-VOICES-WILLGUIDE-US.pdf
This guide is part of the National Inquiry into Missing and Murdered Indigenous Women
& Girls (2019) guides educators in initiating discussions around violences against women,
root causes, and provides extensive resources and activities to highlight Indigenous resilience. It provides background information, comprehensive list of resources for professional teacher learning, including toolkits and links to activist art projects, and age-appropriate book suggestions K-12.
Blue Seat Studios. Consent for Kids (Oct 4, 2016).
https://www.youtube.com/watch?v=h3nhM9UlJjc
Rivera, M. (2016, March 14). Body Sovereignty and Kids:
How we can cultivate a culture of consent
https://www.youtube.com/watch?v=EvGyo1NrzTY
Wilson, A. (2015). Our Coming In Stories: Cree Identity, Body Sovereignty and Gender
Self-Determination, Journal of Global Indigeneity, 1(1), http://ro.uow.edu.au/jgi/vol1/iss1/4)
This resource will illustrate connections between land sovereignty and body sovereignty.
Dyck, E. (2018, December 7). Erika Dyck: Canada's shameful history of sterilizing Indigenous women. The Conversation
https://www.indianz.com/News/2018/12/07/erika-dyck-canadas-shameful-history-of-s.asp
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Stories are Resurgence
Wilson Bearhead and Charlene Bearhead

“Paper, the very tool that was used in Eurocentric attempts to quash
our age-old system, is now a healing tool in Indigenous hands.”

S

torytelling has been at the core of life for Indigenous people
from the very beginning of time. It is the way that genealogy,
ceremony, and survival have been gifted from one generation
to the next since time immemorial. Unlike communication in a western, colonial context, there is no prescription for how the stories are
shared through Indigenous ways. They are an offering of wisdom,
knowledge, perspectives, and teachings and are shared in a way
that honours the storyteller’s voice, experience and personality. The
sharing of stories is personal, a reflection of relationship between the
storyteller and the story receiver: each has a role in interpreting the
meaning, and applying the message to life.
In contemporary times we have different ways to share our stories.
We find ourselves looking to print and electronic dissemination of
our stories, following a long period of time in which the interruption in our traditional ways was strategic and purposeful. Paper, the
very tool that was used in Eurocentric attempts to quash our ageold system, is now a healing tool in Indigenous hands. Books give
us the opportunity to share our stories widely because we can’t be
everywhere, sitting with everyone all at the same time. Books offer a
unique way to reach one another, to understand one another, to learn
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more and even to share our visions, enhanced by the offering of powerful illustrations. There is power in story; when we share stories, we
build understanding and relationship. We connect with one another
on a whole different level.
We can all relate to that feeling we get when we sit back and listen
to a gifted storyteller. The energy in the storyteller’s voice, the spirit
behind the story that comes from their own personal connection
to the tales and teachings, and the images they elicit in our minds
through their sharing. Those are special moments to be sure but not
everyone is blessed with such opportunities. When we take the stories and our storytelling traditions and put them to paper, we offer
ourselves to children in a way that means we are there for them at
all times. We offer comfort and a sense of belonging to children, and
adults, who might not have anyone in their lives or communities to
be there for them in this way.
When we put our stories to paper, and especially when we enhance
the reader’s experience visually through powerful imagery and words,
we support teachers, parents, grandparents, and others in offering
stories and teachings to the children. We gift them the opportunity
to share the stories and to learn together. In turn, they become our
voices bringing their own energy and connection to the experience.
Many great storytellers of the past have gone on, but the gifts of
their stories live on in us. By sharing our stories in print, we may
just be offering a piece of a story with someone else who also has a
connection to that story…perhaps one that was never finished before
their teacher passed on. Taking storytelling to paper allows us to
connect with one another in ways that we might not otherwise experience: we meet in the story even if not in the flesh.
We have been given a gift; we are living in a time of resurgence of
spirit, culture, story, and connection. The stories that have waited
within us for so long are emerging and they are finding their way onto
paper and the canvas in many forms. We offer a new way of reaching
back, deep within ourselves and our connection to spirit, to bring the
stories to the light to be shared as they were meant to be shared. As
storytellers—authors and artists—the gift that we have to offer is to preserve our stories, to inspire in the present, and be carried into the future.
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Connections
Personal Reflections:
We now encourage readers to first engage with this piece on a personal level. See the guiding questions below for inspiration.

Christine: For me, reading this piece validated the importance of this
resource. We wanted to bring together all types of stories from all over
the land, so teachers and students can engage with this wisdom at their
own pace. I am grateful to live in this time of resurgence.
Katya: When I think of the idea of stories, I can’t help but feel personally
connected. When I lost my Dad, the value of stories made more sense to
me. I wanted my children to know him although they had very little time
with him. I am learning that through story I come to know and understand my Dad differently. When I think of stories I have heard Elders
share, I have noticed that over time those stories linger and their meanings change over time. I have found it quite amazing how stories stay
with you and yet I now see how much sharing and community support
is needed to keep stories alive.

•

What are some of your favourite stories? How do you like to receive
stories- By reading them? Audiobook? Online resources? Listening
in person?

•
•
•

How do stories transcend time and place?

•
•

How do you tell your story?

What makes a great storyteller?
What do the authors mean when they talk about the “Healing
power of stories”? Have you ever felt healed by a story?

How does this piece relate to the theme of restoring?
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Classroom Connections
Early Years
Big Ideas: Sharing Stories

Middle Years

Senior Years

Big Ideas: Oral Storytelling
Traditions

Big Ideas: Counter-Stories;
Telling Your Story

Guiding Questions
• What is your favourite
story?

• What is “oral storytelling”?

• What kinds of stories do
you like?

• What is the significance of
oral storytelling in Indigenous culture?

• What do the authors
mean when they talk
about the “Healing power
of stories”? Have you ever
felt healed by a story?

• What is something you
learned from a story?

• How can we tell our own
stories?

• How do stories transcend
time and place?

• What are the elements of
a story?

• What are the differences
in communication and
storytelling between
groups?

• What is your story?

• Can a picture tell a story?
Explore the ideas that
there are many sides to a
story and many different
formats for a story.

• Whose stories do you
hear the most often?
Which stories haven’t you
heard?
• What is a “counter-story”?

Sample Activities
• Reflect on your favourite
stories as a class. Read
them together.
• Listen to someone tell
their story in person.
What makes a great storyteller?
• Create a Story Vine: http://
www.portagandmainpress.
com/blog/2013/05/29/
using-story-vines-in-theclassroom/

• Invite a local Elder or
Knowledge Keeper into
the class to tell a story
and talk about the importance of oral storytelling.

• Watch a Ted Talk by an
Indigenous speaker.

• Read and study a novel
written by an Indigenous
person (in class).

• Create and share a story
from your childhood with
the class.

• Have students practise telling stories with a partner.

• Listen to a podcast by an
Indigenous author (For example, “The Truth About
Stories” by Thomas King).

• Read a short story by an
Indigenous author. Compare and contrast to other
short stories.

• Participate in a Toastmaster performance.

• Create a podcast and
interview a community
member.
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Additional Resources
Thomas King “The Truth About Stories”
https://www.cbc.ca/radio/ideas/the-2003-cbc-massey-lectures-the-truth-about-stories-anative-narrative-1.2946870
The Art of Storytelling
https://www.youtube.com/watch?v=b-BnHG4F8ps
Red Rising Magazine
A collection of stories, poetry, essay and artwork by Indigenous authors, youth, and community members. www.redrising.ca
The Siha Tooskin Knows Series by Charlene Bearhead and Wilson Bearhead
This collection of eight books uses vivid narratives and dazzling illustrations in contemporary settings to share stories about an 11-year-old Nakota boy.

Sugar Falls by David A. Robertson
A school assignment to interview a residential school survivor leads Daniel to Betsy, who
tells him her story. Abandoned as a young child, Betsy was soon adopted into a loving
family. A few short years later, at the age of 8, everything changed. Betsy was taken away
to a residential school. There she was forced to endure abuse and indignity, but Betsy
recalled the words her father spoke to her at Sugar Falls—words that gave her the resilience, strength, and determination to survive.
In Search of April Raintree by Beatrice Mosionier
The powerful and moving life stories of two Métis sisters who suffer the breakdown of
their family relations and the injustices of the social services system. In this edition, ten
critical essays accompany one of the best-known texts by an Indigenous author. The
collection presents ideas for debate and attests to the continuing strength of this story to
inspire and move us.
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THE CONTRIBUTORS
The Editors
Christine M’Lot (she/her/hers) is an Anishinaabe educator and curriculum developer from Winnipeg, Manitoba. She has experience working
with children and youth in multiple capacities including child welfare,
children’s disability services, and Indigenous family programming.
She currently teaches high school at the University of Winnipeg
Collegiate. Christine is also the co-founder of Red Rising Education,
and works to create Indigenous education resources for teachers.
Katya Adamov Ferguson (she/her/hers) is a mother, artist, researcher,
and teacher. Katya grew up in Winnipeg’s inner-city and currently
works in several inner-city schools as an Early Years Support Teacher.
Katya sees potential in the arts to create ethical spaces to mobilize complex topics with both young children and adults. Katya is also a PhD
student engaging in curriculum re-design, place-based inquiries, and
is working on branching her arts-based research into public spaces.

The Contributors
Charlene Bearhead is a mother, grandmother, educator, Indigenous
education advocate and author with over 30 years of regional,
national and international experience. Charlene is the co-author of
the children’s book series, Siha Tooskin Knows. She is currently the
Director of Reconciliation at Canadian Geographic, and member of
the Indigenous Education Advisory Circle for National Film Board.
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Previously Charlene served as education days coordinator for the
Truth and Reconciliation Commission of Canada, education coordinator for the National Inquiry into Missing and Murdered Indigenous
Women and Girls, education advisor for the Canadian Geographic
Indigenous People’s Atlas of Canada and member of the Canadian
Museum for Human Rights Indigenous Education working group.
Charlene also served as the first education lead for both the National
Centre for Truth and Reconciliation at the University of Manitoba and
the Indian Residential School History and Dialogue Centre at UBC.

Wilson Bearhead is Nakota, a member of the Wabamun Lake First
Nation in Treaty 6 territory and the co-author of the children’s book
series, Siha Tooskin Knows. Wilson has served as Chief in his own
community, Grand Chief of the Confederacy of Treaty 6 as well as
the Assembly of First Nations Alberta Regional Chief. Wilson was the
first Elder in Residence for Edmonton Public Libraries before moving
to serve as the Elder for Elk Island Public Schools for 4 years and is
now the Elder in Residence at Victoria School for the Arts in Edmonton Public Schools. Wilson is the recent recipient of the Canadian
Teachers’ Federation Indigenous Elder Award. Wilson’s grandmother
Annie was a powerful, positive influence in his young life, teaching
him all of the lessons that gave him the strength, knowledge, and
skills to overcome difficult times and embrace the gifts of life.
Lisa Boivin is a member of the Deninu Kue First Nation in Northwest
Territories, Canada. She is a bioethicist and a Doctoral Candidate at
University of Toronto Faculty of Medicine. She uses digital images as
a pedagogical tool to confront colonial barriers Indigenous patients
navigate in the healthcare system and offers Indigenous teachings to
resolve them. Lisa strives to humanize clinical medicine as she situates her arts-based practice in the Indigenous continuum of passing
knowledge through images. Lisa is also the author of I Will See You
Again and We Dream Medicine Dreams.
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Lucy Hemphill is a Kwakwaka’wakw mother from the Gwa’sala‘Nakwaxda’xw Nation. She works to support land-based healing,
food sovereignty and cultural revitalization in her community. She
graduated from UBC with a Bachelor of Arts in First Nations & Indigenous Studies in 2019 and is currently working to develop language
revitalization and healing programs in her community. Lucy strives
to reconnect to ancestral relational ways of being, and sees revitalization of language as vital to that process. In her spare time, she
harvests and prepares traditional medicines and foods for her family and community and documents these experiences through her
writing. Lucy is the author of the Overhead Series, which includes 3
poetry titles: Clouds, Stars, and Trees.
David A. Robertson is the author of numerous books for young
readers including When We Were Alone, which won the 2017 Governor General's Literary Award, and The Barren Grounds, a finalist
for the 2020 Governor General’s Literary Award and shortlisted
for the Ontario Library Association’s Silver Birch Award. His memoir, Back Water: Family, Legacy, and Blood Memory, was a finalist in
three categories at the 2020 Manitoba Book Awards, including the
McNally Robinson Book of the Year. His YA series The Reckoner won
the Michael Van Rooy Award for Genre Fiction (Strangers), won the
McNally Robinson Best Book for Young People (Monsters), and was
also a finalist for the same award in 2020 (Ghosts).
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A

thoughtful guide to critical engagement with Indigenous literatures, perspectives, and
teaching methods as well as best practices for bringing them into the classroom.
Resurgence is an inspiring collection of contemporary Indigenous poetry, art, and
narratives that guides teachers in bridging existing K–12 curricula with Indigenous voices and
pedagogies. Walk with us along the footbridge which seeks to:

•
•
•
•
•

engage tensions
connect peoples and places
ink truth and reconciliation as ongoing processes
symbolize the risk and urgency of this work for both Indigenous and settler educators
highlight the importance of balance, both of ideas and within ourselves

Through critical engagement with the texts, experienced educators Christine M’Lot and Katya
Adamov Ferguson support readers in discovering Indigenous narratives and perspectives, using
Indigenous works in their classrooms, and creating more equitable and sustainable teaching
practices.
In this resource, you will find
• diverse Indigenous voices, perspectives, and art forms from all across Turtle Island
• valuable concepts and methods that can be applied to the classroom and beyond
• practical action steps and resources for educators, parents, librarians, and administrators
Use this book as a springboard for your own learning journey or as a lively prompt for dialogue
within your professional learning community.
With contributions of art, poetry, and narrative by KC Adams, Sonya Ballantyne, Charlene
Bearhead and Wilson Bearhead, Lisa Boivin, Rita Bouvier, Nicola I. Campbell, Sara Florence
Davidson, Louise B. Halfe, Lucy Hemphill, Wanda, John-Kehewin, Elizabeth LaPensee, Victoria
McIntosh, Reanna Merasty, David A. Robertson, and Russell Wallace.
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